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CHAPTER I
INTRODUCTION
The Problem
The problem is to develop a functional guidance pro
gram for Agricultural Education students at the University
of Tennessee.
Definition of Guidance
Guidance has been defined by Dr. D. H. Eikenberry as:
The term guidance refers to all those activities
of the school and of the school's cooperating agen
cies that provide opportunities for self-discovery
and self realization. It is not restricted to the
discovery and direction of occupational interests
and aptitudes, nor is it'confined to the gi,ving of
advice in the choosing of courses of study and of
curricula. Above all, it does not mean a highly
technical procedure on the part of the school for.
determining for each student the specific occupation
that should.be followed. Guidance mea£s self-guid
ance and its goal is self-realization.
Dr. Arthur Jones states, "Guidance is any help that
is given to an individual that will enable him to make an
intelligent choice at a time of crisis in life." 2

lo. H. Eikenberry, Guidance in Ohio Schools (Columbus:
Ohio State Department of Education, 1940) cited by Arthur H.
Marlowe, A Guidance Program for Newport Junior High School
(Unpublished Masters Thesis, University of Tennessee), p. 2.
2Arthur J. Jones, Principles of Guidance (New York:
McGraw-Hill Book Company, Inc., 1934), p. 28.

According to Dr. Bonard

s.

2
Wilson:

Guidance is helping a person solve some of his
problems. Guidance is a teaching situation where
the counselor helps the student use the method of
intelligence to resolve his difficulties. Guidance
is usually considered to mean the helping with prob
lems of vocational choice and others of a more per
sonal and individual nature. The method or guidance
is the s�e however as the method used in good
teaching.
Guidance ·as used in this study is a name for a point
of view and a process used by the school for the purpose of
assisting the student through his own consciously directed
efforts to develop and integrate his optimum potentialities.
Guidance is assistance rendered at times when students need
assistance in making choices or decisions.

It does not

allow for telling a student what he should or should not do.
Guidance assists students to recognize, clarify and solve
problems rather than giving the answers to problems.
Assumptions
1.

Individuals differ in intellectual and physical

capacity, interest, experience, special abilities and other
qualities.
3Bonard s. ilson, Evaluation and Improvement of
Student Teaching at the University of Tennessee (Unpublished
Doctors Dissertation University of Illinois, 1950), p. 243.
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2.

It is a responsibility of all educational insti

tutions and teachers to render guidance to their students.

3. Making a choice of a vocation is one of the most
important problems people face in life.
Limitations of the Study
The study applies only to agricultural education
students at the University of Tennessee.

Guidance as used

in this study is limited to the functions of guidance that
are related to the student's choosing and preparing to become
a teacher of vocational agriculture.

The study is consistent

with the definition of guidance given earlier though it
embodies only a small part of the many aspects and functions
of guidance.
Procedure for the Study
Through extensive reading about guidance and through
conversation with guidance specialists and teacher educators,
the writer formulated a construct of a guidance p�ogram
which would be an approachable ideal guidance program for
agricultural education students.

The construct or approach

able ideal guidance program provided the writer with an
understanding of guidance for agricultural education students

and a guide or pattern for recognizing and describing the
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present guidance program as well as a pattern for developing
the suggested guidance program.
Chapter II is the construct or what the approachable
ideal guidance program should do for agricultural education
students.

Chapter III is a description of the present

guidance program for agricultural education students.

By

comparing the present program described in Chapter III with
the ideal program outlined in Chapter II, a suggested func
tional guidance program was developed in Chapter IV.

The

guidance program suggested in Chapter IV is intended to be
practical and consistent with the existing personnel program
of the University.
Uses of the Study
It is hoped that this study will be valuable to the
guidance activities in agricultural education at the Univer
sity of Tennessee and to all the people who are concerned
with the planning, operation, and evaluation of the program.
The study may be of some value to other programs of
guidance in agricultural education although the study was
primarily intended for one program and not all programs.

CHAPTER II
THE CONSTRUCT
The construct is a surmnation of the writer's beliefs
about guidance for agricultural education students.

It is

a statement of his philosophy and his conception of guidance
in agricultural education.
statement.

The construct is not a final

Many of the current beliefs will later need

revision and modification.
The present situation will be compared with the con
struct to determine what changes will be needed.
1.

The Need for Guidance in Agricultural Education

Choosing Teaching of Vocational Agriculture as an Occupation
Choosing and preparing for an occupation are problems
which most people must face sometime in life.

The occupa

tion of teaching is recognized as being of more importance
than many other occupations.

The teachers in our public

schools are active age�ts in preserving and furthering our
Christian culture and our democratic way of life as well as
helping all the members of our society, either directly or
indirectly, to interpret and advance the technological proc-
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asses related to life.
The program of vocational agriculture is a part of
the total public education program which is charged with
meeting the local farm, home, and connnunity needs of Ameri
can farm families.

It is a program for both men and women,

adults as well as youth, and for persons out-of-school as
well as in school.

Teachers of vocational agriculture play

paramoun� rqles in this educational process.

They are in

vital daily contact with the youth in schools and the people
on the farms.

Upon their knowledges, their skills, their

convictions, and their capacity to cooperate with students,
administrators, fellow teachers and parents, the effective
ness of the vocational agricultural program will depend.
The individuals who prepare for and become teachers
of vocational agriculture must at some time and by some
method choose or decide �pon teaching as an occupation and
they should have good reasons for this decision.
T�e time and method of the choice and.decision may
later determine how effective the individual will be as a
teacher of vocational agriculture and whether or not the
individual will enjoy an individually satisfying and socially
effective life.

In making the decision to become a teacher

of vocational agriculture, the individual must accept many
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responsibilities and duties which are a necessary part of
the educational program ·or agricultural education.

Inability

or reluctance on the part of the individual in fulfilling the
responsibilities and duties while preparing for teaching will
seriously reflect on the validity of the individual's original
choice of teaching as an occupation.
The duties, responsfbilities, attitudes, knowledges,
and abilities that are considered necessary for success in
teaching vocational agriculture should be ascertained and
stated.

This information should be made available and in

terpreted to all students who are interested or might become
interested in teaching vocational agriculture as an occupa
tion.

This should be done when the individual is desirous

of assistance in choosing an occupation and must be done by
people who are professionally qualified to interpret and
present the in.formation without bias or partiality.
Prospective teachers o.f vocational agriculture cannot
intelligently choose teaching without such in.formation at
the time when the choice or decision of an occupation must
be made.
Preparing for Teaching Vocational Agriculture
No longer can it be said that "just anybody can teach. "
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It is a well known fact that some members of the teaching
profession exercise a harmful influence on students.

Those

teachers who are misinformed, or are indifferent to the
wishes of the people in the communities they serve and who
dislike or misunderstand people, constitute a heavy social
and economic liability.
of place.

Such teachers are unhappy and out

On the other hand, it is generally agreed that

the "master teacher� makes a far reaching contribution to
the wholesome development of people and to the advancement
of society.
It is a well established fact that individuals differ
in traits, abilities, attitudes, experiences, intere·s ts, and
knowledges.

Education has by "its own hand" created many

techniques and devices for assisting individuals to dete;rm.ine
their strengths and weaknesses and for correcting weaknesses
and furthering strengths.

Some of the traits and abilities

which are necessary for success in teaching vocational agri
culture have also been determined by the leaders in agricul
ture education.
Prospective vocational agriculture teachers who decide
upon teaching as an occupation are entitled to know their
strengths and weaknesses in relation to the abilities which
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are necessary for success in teaching vocational agriculture .
If a prospective teacher is unwilling or not capable of cor
recting weaknesses or developing abilities, then he should
be guided into an occupation in which the strengths that he
does possess will show up to a better advantage .
Teacher educators and prospective teachers alike need
the services of a guidance program.

Guidance allows for

teacher educators to know and to understand the real and
vital problems of the prospective teacher as well as helping
the prospective teacher to know and to understand himself so
that he can use the method of intelligence in choosing and
preparing for the occupation of teaching vocational agriculture.
2.

Objectives of a Guidance Program

ror A�ricultural Education Students
Why Have Objectives?
Objectives are essential for any educational program.
Without objectives the program may not have purpose and
direction.

Objectives clarify just what the program is

supposed to do .

The objectives should be specifically

stated so that all people concerned with the program will
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know just what is to be done .
Whose obfeot�veaT
Everyone concerned with reaching the objectives should
participate in defining the objectives .

This is necessary so

that all the people affedted will understand and accept the
objectives .

To be effective, the objectives must be accepted

by the group as their own .

·without participation by both

students and teachers in formulating the objectives, there
may be a lack of understanding and acceptance of the objec
tives by some teachers and students .
Objectives of a Guidance Program for Agricultural Education
Students
There are four major objectives of guidance for agri
cultural education students, in the opinion of the writer .
These are:
1.

To develop the student's ability to decide for or

against teaching vocational agriculture as an occupation.
a.

To assist the student in securing a clear

idea of the necessity for acquiring adequate information
about the result of his choice .
b.

To assist the student in understanding and

interpreting the abilities and traits necessary for success
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in teaching vocational agriculture.
c.

To assist t he student in securing and analyz

ing tactual information relative to the chances for employ

ment and salaries of teachers of vocational agriculture.
2.

To develop the student's ability to d etermine

his strengths and weaknesses in relation to the abilities
necessary for success in teaching vocational agriculture.
3.

To develop the student 1 s ability to correct weak

4.

To develop the student•s ability to develop the

nesses and further strength&.

abilities and traits needed for success in teaching by pro

viding advice needed and to the extent needed.

These objectives are derived from the need tor a

guidance program.

If there is no need for guidance there

can be no objectives or guidance.

The objectives of the

guidance program should be changed in accordance with all
changes in the need for guidance.

The need is found by comparing the existing situation

to the approachable ideal situation.
is the need.

The difference fowid

3.
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Organization of the Guidance Program
for Agricultural Education Students

A.

Determining the needs of students
Why--Determining the needs of students is the first

step in organizing the guidance program.

Whether or not

students have needs and what needs students may have rela
tive to recognizing problems, clarifying problems, solving
problems, and-making decisions in choosing and preparing for
teaching vocational agriculture are the reasons for having a
guidance program.

The services and techniques of guidance

assist students and teachers to know just what needs indi
vidual students may or may not have.

Facts and evidences

may be necessary.to assist a student to know that he does
not have some needs as well as to assist him to know that he
does have some needs.
Before choosing an ocaupation, students need to know
the requirements of the occupation.

Opportunities for em

ploj7ID.ent, salaries, chances for advancement, and the style
of living which is necessitated by the occupation are con
siderations which should be given attention in deciding for
or against teaching vocational agriculture.

Some prospective

teachers may need to know their strengths and weakness�s as
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compared to the abilities necessary for success in teaching
vocational agriculture before deciding upon and preparing
for teaching as an occupation.
The intensity and number of needs will naturally vary
from student to student.

The needs of students cannot be

assumed to be of the same degree and quality and cannot be
determined for once and always.

Such an assumption would be

too great a risk and contradictory to the method of intelli
gence besides being ineffective.
The needs of students should be determined in order
for teacher educators to deal with the real and vital prob
lems of students and for students to make an intelligent
choice in selecting and preparing for the occupation of
teaching vocational agriculture.
Prospective teachers and teacher educators must be
motivated and encouraged to understand why needs should be
determined.

If guidance is to be effective, the student is

assisted in recognizing his problems, assisted.in locating
and interpreting facts and assisted in reaching conclusions
and making decisions.
Simply telling a student what he should or should not
do eliminates activity on the part of the student which
would lead to understanding and also may relieve the student

of his responsibilitie s for the results of the decision .
Guidance should provide the fact s and evidences so the stu
dent can make his own decisions and thus understand and ac
cept the responsibility for the outcomes of the decision.
Guidance must provide for understanding and does not allow
for dictation .
When to determine needs .

Needs should be determined

when the students are confronted with situations of recogniz
ing problems, locating and interpreting fact s and making
decisions on which they need a ssistance.

Guidance mu st be

given whenever the students need a ssistance.

Students should

be given help on problems when they have the problems, not
afterwards.

Such an attitude calls for guidance during the

early part of the student's college course or earlier.
Assistance in choosing a vocation should not wait until the
student ha s already entered into agricultural education or
after he ha s completed student teaching .
How to determine needs.

The needs of students should

be determined by a ssisting the student to know and under
stand his present statu s or situation a s compared to the
trait s and abilities that are known to be essential for suc
cess in teaching vocational agriculture .
Prospective teachers need to know, understand, and

15
accept the approachable ideal vocational agriculture teacher,
and need to be a ssisted to know their strengths and weak
nesses relative to the traits and abilitie s of the "ideal "
vocational agriculture teacher .
The many abilitie s that are necessary for succe ss in
teaching vocational agriculture must be clarified and defined
so that the needs of students in choosing and preparing for
teaching can be determined.
Careful definition of the characteristic s of the suc
cessful teacher is difficult.

The reasons why one teacher

is successful may be entirely different from the reasons why
another teacher is considered successful.

The teacher who

was considered successful ten years ago may be unsuccessful
today.

There is no way of knowing for certain that the suc

cessful teacher of today will continue to be succes sful ten
years from now.

"What it takes" to be a successf'ul voca

tional agriculture teacher must be constantly amended and
modified according to the needs of the profession so as to
insure that the authentic needs of prospective teachers are
being determined.

The old proverb "A man's judgement i s no

better than his information" applies here.
The most valid and reliable guide as to the traits
and abilities related to the success in teaching seem to be
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found in the consensus of qualified observers.

Teacher

education should continuously conduct research for the pur
pose of ascertaining and keeping current the abilities
needed for success in teaching.

The people in agricultural

education have, through observation and research, arrived at
a general description of the traits and abilities which ap
pear to be closely related to success in teaching.

These

traits and abilities are based on a broad concept of the
teacher's work as a director of learning, a friend and coun
selor of students, as a member of·a professional staff and
as a member of society.
The following description of what is thought to be
desirable for success in teaching vocational agriculture ap
plies only to the present ti.me and the very near future.
Again it must be emphasized, that what constitutes the "ap
proachable ideal teacher" must be continuously evaluated,
modified and clarified so the needs of prospective teachers
can be accurately determined.
Prerequisites to Good Teaching

Personal qualities.

The possession of certain per

sonal qualities is essential if the teacher is to be success
ful in the classroom, in professional relationships and as a

member of society. 1

Among these are the following: 2
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How estimated

Traits desired
1.

Physical health

Physical examination

2.

Emotional stability

Cumulative record
Psychiatric examination

3. Initiative; originality

Cumulative record
Examination of past activities
Ratings

4.

Interest, drive, and
enthusiasm

5.

Cumulative record
Interviews
Ratings

Intellectual acuity .

American Council on Education
Psychological Examination
Other General Intelligence
Tests

6.

Ethical character

Cumulative record
Ratings

creativeness

Professional competencies.

The mastery of certain

professional skills is equally, as important as the possession
or certain personal qualities.3

ing: 4

Among these are the follow

1The National Commission on Teacher Education and
Professional Standards, The Improvement of Teaching, ·Gtioup
Reports of the Oxford-Conference (Washington: National
Education Ass�ciatio�, 1947) , p. 39.
2Ibid. , p. 43.
3rbid. , p.

4 0.

4rbid. ,

43.

p.

. .
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How Estimated

Traits Desired
1.

Skill in Expression

Cumulative Record
Ratings
Interviews·
Tests in oral and written
English

2.

Skill in Human
Relations

Cumulative Records
Ratings
Washburne·t s Social Adjustment
Invento·ry
Sociometric Techniques

3.

Skill in.Directing
Learning

Pupil Achievement Tests
Ratings

Skill in Diagnosing
adjustment and per
sonality problems

Ratings or both pupils and
teachers

Skill in Guidance

Ratings
Stµdent Adjustmen ts

4.
5.

Background prerequisites_. .

A. good teacher must have

a broad knowledge of the subject matter he teaches. 5
must know and practice successful teaching methods.

He
He must

possess strong love of people, a deep sense of human and
spiritual values, and a wide sympathy and understanding.

He

must know how to get along with people and must appreciate
group dynamics and community relationships.

He must under

stand present day society, its antecedents, its evolution,
5 rbid. ,

p. 40 .
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and its demands upon the individual.
Some of the background prerequisites or mental con
trols are the following: 6
Traits Desired

How Estimated

1.

Knowledges

Cumulative Record
National Teacher Examination
General Culture Tests
Subject Matter Tests

2.

Attitudes

Cumulative Record
Tests of Specific Attitudes
Ratings

3.

Special Skills

Cumulative Record
Ratings
Tests

In addition to these traits, there are other specific
abilities which are necessary ror success in teaching voca
tional agriculture.

These abilities are interrelated to the

previously described traits which make the process of deter
mining the needs of the student somewhat complicated and
indicates a need for a more definite description of the
"ideal vocational agriculture teacher."

In this respect, a

list has been prepared by the Department of Agricultural
Education at the University of Tennessee of some of the
6rbid., p.

43.
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abilities needed by vocational agriculture teachers in
Tennessee:
Teachers of Vocational Agriculture in Tennessee must
possess effective ability to: 7
1. Cooperate in planning educational programs of
vocational agriculture
2. Cooperate in conducting educational programs
of vocational agriculture

3. Cooperate in evaluating educational programs
of vocational agriculture

4.

Cooperate in planning, conducting, and
evaluating other educational programs in the school
and community

5 . Cooperate in -planning, condu-c�ting and
evaluating non-educational; but essential activi
ties in the school and community
6.

Improve professionally

These are broad areas and must be further defined by
listing sub-abilities under each of them.
1.

The ability to cooperate in planning educational

programs of vocational agriculture requires the ability to:
a.

Establish proper working relationships

b.

Seek and use local counsel

7 some

Professional Abilities Needed by Vocational ..
Agriculture Teachers in Tennessee {Department-of-Agricul
tural Education, University of Tennessee, January, 1950)
Mimeographed.
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c.

Determine needs of the people of the community

d.

Formulate objectives and evaluative criteria

e.

Decide upon groups to be served

f.

Decide upon major learning activities for

these groups .
g.

Schedule these learning activities

h.

Plan guidance, placement, and follow-up serv

i.

Determine physical facilities and teaching

ices.
materials that are needed
j.

Calculate teaching load and determine staff

requirements
k.

Plan for supervision of assistant teachers

1.

Devise system of keeping records and making

m.

Plan ror promoting and publicizing vocational

reports
education in agriculture

2.

n.

Calculate cost of the program

o.

Make annual calendar of events

The ability to cooperate in conducting educational

programs of vocational agriculture requires the ability to:
a.

Maintain proper working relationships

b.

Continue using local counsel
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c.

Help people to recognize their needs

d.

Help them formulate objectives and evaluative

e.

Prepare teaching plans

f.

Schedule daily activities

g.

Direct learning activities for the various

criteria

groups such as advising FFA, supervising SFPs, and teaching
classes
h.

Provide guidance, placement help, and follow-

1.

Procure and maintain adequate physical facil

up
ities and teaching materials
j.

Select and supervise assistant teachers

k.

Secure necessary funds or adjust the program

to the funds that are available
1.

Keep necessary records and make needed re

m.

Promote and publicize the program

n.

Collect evidence necessary f or evaluation

ports

3.

The ability to cooperate in evaluating educational

programs of vocational agriculture requires the ability to:
a.

Assimilate the collected evidence

b.

Select evaluators
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growth

4.

c.

Aid in weighing the evidence

d.

Suggest improvements to the program

e.

Report the findings

f.

Guide others in evaluating their educational

The ability to cooperate in planning, conducting

and evaluating other educational programs in the school and
community requires the ability to:
a.

Share with others in joint educational pro

b.

Further the educational programs of others

c.

Procure aid in furthering the educational

grams

program of vocational agriculture

5.

The ability to cooperate in planning, conducting,

and evaluating non�educational, but essential, activities
in the school and cormnunity requires the ability to:
a.

Accept share of responsibilities in joint

b.

Aid others with their programs

c.

Secure help in conducting vo-ag programs

d.

Continually decrease the number of such

programs

activities

6.

The ability to improve professionally requires

the ability to:
a.

Determine own needs as a teacher

c.

Conduct the program of self-improvement

b.

d.

Plan a program.to meet those needs

Evaluate growth and make needed improvement

These traits and abilities constitute what is thought

to be the approachable ideal teacher of vocational agricul
ture.

It is assumed that many of the w ords and terms used

in describing what is necessary for success in teaching

vocational agriculture will have different meanings to vari
ous members of the agricultural education staff as well as

prospective teachers.

In spite of education, words do not

have the same meaning to all people.

In organizing the guidance program the first consid

eration is the needs or the student.

That is, assisting the

student to know, understand, and accept the requirements and
occupational information about teaching, and to determine

his present status or strengths and weaknesses so that he

can make an intelligent choice of teaching as an occupation.

This process also makes known the weaknesses the· student

needs to correct and·the strengths he needs to develop as

well as furnishing teacher educators with real problems

and vital information for assisting the student to become a
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teacher.
B.

Objectives of Students
Objectives of the students are the goals the students

seek, the abilities the students wish to develop.

After the

needs of tba students have been determined each student
should be assisted in formulating specific objectives.

The

specific needs of each student will indicate the objectives
of each student.

These objectives are specific and can be

measured so that progress toward the objective is known by
both students and teachers.
Since the process of determining needs is considered
to be continuous, the process of defining and revising ob
jectives will also be continuous.
The objectives of students will vary in number since
the individual needs of students are variable in relation to
the standard or approachable ideal.
If students are assisted in recognizing and clarify

ing their individual situations relative to ttwhat it takes n
to become a teacher, then the students must state their
individual objectives in order to be as purposeful and di
rective as possible in deciding for or against teaching and
preparing for teaching.
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After students have been assisted in defining and
formulating specific objectives, ways and means of helping
students reach their objectives must be devised.

Some of

these ways may have been used in determining the needs of
students.
C.

Techniques for Helping Students Attain Objectives
The previous sections on determining the needs of

students and the objectives of students have explained what
the program of gu�dance is supposed to do.

The techniques

and devices are meant to explain "how 9 the program is imple
mented.

The techniques, devices and methods can be grouped

into services of guidance.

These services are for the pur

pose of assisting students to determine their needs and to
formulate and attain specific ob jectives.

Some of the tech

niques or services were previously mentioned in the section
on determining needs of students.

The serv1ces are in many

cases interrelated.
The services of a guidance program must include
(1) a means of locating students who might be interested in
becoming vocational agriculture teachers, ( 2) compiling
and interpreting accurate information about teaching to
interested students, (3) assisting students to know and
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understand their s trengths and weaknesses relative to the
abilities required for teaching, (4) correcting weaknesses,
and (5) providing placement and follow up of students.
At this point, it must be emphasized that the serv
ices are flexible and must be adapted to the needs of indi
vidual students, rather than the individual studen ts being
adapted to rigid services of guidance.

Teachers should

assist students to use any or all of the services which the
student's particular situation and needs may warrant.
Informational services .

An effective guidance pro

gram must have a sound foundation of accurate and reliable
information about each student.

The program must provide

for the collection, maintenance, dismmination and use of
various kinds of information needed by s tudents in their
educational-vocational planning and also in their personal
social development.
Information about teaching must be m�de available to
people interested in teaching.

Such information can be made

available to students through {1) high school authorities,
( 2) student clubs and organizations, or ( 3) regular college
courses.

The information can be d:aeminated (1) orally,

( 2) in printed matter, (3) in motion pictures, (4) posters
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and (5) charts and graphs .
Information about students can be gathered through
(1) questionnaires, (2) standardized tests, ( 3) previous
school records, (4) observation, (5) physical examination�,
(6) personal interviews, {7) rating scales, (8) check list s,
and (9) examinations for speciric abilities and skills.
The informational service is meant to help the stu
dents understand themselve s and the school to under stand its
students.
The individual counseling service .

Counseling is a

person to per son relationship in which a specially trained
counselor or a teacher-coun selor provides a ssistance in
making plan s, arriving at decisions, solving problems, and
accomplishing a better under standing or one's self.

It is

considered the mo st important single aspect of guidance due
to its features of being a face to face relationship between
the counselor and the student, a planned interview with a
definite purpose, and a private interview between the coun

selor and the student . 8

Frequently, students need skilled aid in evaluating
8c1ifrord E. Erickson and Glen E. Smith, Organization
and Administration of Guidance Services, (New York: McGraw
Hill Book Co . , 1947), p . 100 .

29
personal potentialities against a background of knowledge
about the requirements and opportunities inherent in an area
of choice.

Moreover personal qualities are unique to the

individual, and the relationship between them and the pos s i
ble areas of choice or problems must be considered as the
choice of the individual.
Some of the purposes of counseling are to as s i st stu
dents to recognize problems, interpret informat ion, formu
late objectives, and evaluate progress toward objectives.
The counselor should serve the student so as to enable the
s tudent to s ee himself, his asset s, his liabilitie s and hi s
opportunities more clearly than he could see them unaided. 9
Group counseling service. _ Many vocational, educa
tional, social and even some personal problems can be han
dled through groups.

Group counseling gives an opportunity

£or the discussion 0£ problems that are common to the group
and develop s an awareness that the problems are not peculiar
to the individual but are shared by others. 10

Group study

of common problem s helps to develop perspective and whole9nonald

( New York:

G. Patterson, Student - Guidance Techniques
McGraw-Hill Book Company, 1938) , p. 8.

lOArthur J. Jones , Principles of Guidance ( New York:
McGraw-Hill Book . Company, Inc. , 1 945 ) , p. 281.
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some ob jectivity in respect to the problem of the individual .
It aids in the development of wholesome and helpful aware

ness of unrecognized needs and problems. 11

Group counseling

may also enable the individual student to understand how
others feel about his own problems and to learn how others
have met and solved problems that now confront him. 1 2
The placement service .

This service provides assist

ance to students in entering upon and adjusting to employ
ment .

Some types of assistance that may be provided are :
1.

Job placement

2.

Letters of introduction

3.

Letters of recommendation

4.

Further training· needs

Placement is a planned function to be carried out by

all persons responsible for satisfactory progress of stu
dents, always on the basis of an adequate knowledge of the
pupils' abilities, aptitudes, interests, and needs .
Follow-up service .

The follow up services secure

information from former students, students who have trans
ferred, and graduates .
1 1Ibid .
1 2Ibid.

This information is helpful in
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evaluation of the curriculum and services of the school in
determining further training needs.
The effectiveness of the services must be determined.
Through questionnaires and interviews much information can
be found out about the teachers and the students' reactions
to the various phases of the program.
The follow-up must be systematic and continuous in
order for the school to measure the effectiveness of the
guidance program in meeting the needs of the individual
students.

The guidance services are valuable to students

and teachers in most courses.

Teachers and students must

regard these services as a part . of teaching and lea�ning
instead of being supplementary to teaching and learning.
The services should be amended and modified whenever and
however needed by students and teachers.
The services are always meant to assist teachers in
their teaching rather than to interfere with their teaching .
It is the opinion of the writer that proper use of these
services will in many cases explain why "teachers teach but
students do not learn. "
The following sections will clarify the mechanical
organization of the guidance program for agricultural educa
tion students.

4.
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Personnel Needed in a Guidance Program

One person wi thin the department must be responsible
for the administrative functions of the guidance program.
In addition, all of the members of the s taff should under
stand and help administer the program.

All the staff mem

bers should share in both individual and group counseling.
The administrative head of the program should inform other
departments about the organization so that teachers not in
the student's major department m ight use the services and
become a part of the services.
The s ervices of a trained psychologist should be
available as occasion demands for recommending guidance
devices, for interpreting data, and for counseling students
with unusually complex problems.
Secretarial help . will be needed for gathering, re
cording and filing data.
Since all of the staff members will at sometime be
affiliated with the students, except for the students who
decide against teaching, all . of the staff should share in
individual counseling and group counseling as far as possi
ble, and, also, in administering the diagnostic devices.
All the teachers affiliated with the student must be

33
interested in the student sufficiently to aid in keeping the
student's cumulative record and observational record up to
date.

5.

Records Needed in a Guidance Program

A system for keeping records is essential for the
functioning of a guidance program.

The forms to be used

must be agreed upon and understood by all concerned.
The individual student's guidance record should be
filed in the student's major department .
The records should provide for and include:
1.

2.

3.

4.
5.

6.

Personal history form
High school record form
Record of freshman placement test scores
Special aptitude tests
Problem check lists
Record of college grades and courses taken

7.

Record of interviews

8.

Miscellaneous rating scales

9.

Miscellaneous correspondence

10. Anecdotal records
The folder type jacket may be used with some of the

information on the jacket.
s ide the folder.

Other records may be tiled in

6 . Evaluation ot the Total Program o r Guidance
Evaluation is - the measuring or determi ning p rogress

made toward the s tated obje c tives.

The re should be e vidence

to indicate p rogres s toward t he obje ctive s .

be sys tematic and c ontinuous .

Evaluati on mus t

All the pe ople concerne d wit h re aching t he obje ctive s

should agree on the means of evaluating t he guidance p rogram.

This group would include t he entire s taff or t he departme nt

or agric u1tural e ducation, students e nrolled in agricult ural

educati on course s , guidance spe cialis ts from t he student

counseling c e nter, district and state supe rvi s ors ot voc a
tional agric ulture , forme r s tudent s , and g raduates who are
teac hing vocat ional agriculture i n high schools .

The se p e o

ple s hould mee t re gularly and determine what progre s s has
be en made toward t he obje ctive s of t he program.

The obje c

tive s and t he total program s hould be revi sed or modifie d as

t he group may re commend.

The admini st rative head of the guidance p rogram s hould

be respons ible tor pre se nting to t he group the e vidence which
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indicates outcomes of the guidance activities.
The evaluation should be in terms of ob jectives of
the program rather than in terms of services or organization
of the program.

The group should agree upon and state the

evidences which constitute progress toward the stated objec
tives .

CHAPTER III
THE PRESENT GUIDANCE PROGRAM
AT THE UNIVERSITY OF TENNESSEE
1.

The Need for Guidance in Agricultural

Education at the Univers i ty of Tennessee
Choosing Teaching of Vocational Agriculture as an Occupation
At the present time the Departmen t of Agricultural
Education does not usually have an opportunity to assist
s tudents in deciding for teaching vocational agriculture
until the students have completed two years of college and
are enrolled in agricultural education courses.

Students

mus t be of junior s tanding to be eligible to enroll in agri
cultural education.

The members of the s taff of the Depart

ment o f Agricultural Education have no communication or con
tact with s tudents during t he s tuden t ' s freshman or sopbmore
years except through extra-curricular activities in which
both s tudents and s taff members may participate . _
Prospective teachers complete the firs t and second
years of course work which is essentially the same for all
s tudents in the College of Agriculture.

Just when an d why

the s tudent decided to become a teacher is not usually known.
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Some of the prospective teachers are totally unfamiliar with
the number and extent of abilities that are needed by voca
tional education t eachers.

Some students have obviously

been misled by inaccurate information about teaching voca
tional agriculture.
In an attempt to determine why the students who are
now enrolled in teacher education courses decided to become
vocational agriculture teachers, forty-four junior students
were asked to answer the following questions :
1.

Have you definitely decided to become a teacher

of vocational agriculture?

2.

(answer yes or no )

If so, what reasons influenced your decision?

(Give three reasons )
3.

If not , what reasons do you have for not making

the decision?

4.

( Give three reasons)

Do you feel that you now know and under stand the

abilities that are required for success in teaching voca
tional agriculture?

(Answer yes or no)

The results of this survey are shown in Tables I, II ,
III , and IV below.

TABLE I
EXTENT TO WHICH STUDENTS
ENROLLED IN AGRICULTURAL EDUCAT ION HAVE DEFIN ITELY
DED IDED TO BEC OME TEACEERS OF VOCAT IONAL AGRICULTUEE

Question
Have you definitely decided
that you want to become a
teacher of vocational
agriculture?

Have
Decided
36

Have not
Decided

5

Total

39
TABLE II
REASONS GIVEN BY STUDENTS FOR DECIDING
TO BECOME T EACHERS OF VOCATIONAL AGRICULTURE
Number of students
giving the reason*

Reasons given by students

. . .
. . . •
. •
. . . .
. . . .
. •
. . .
. . .
•
. . •
. . . •
. . •
. . •
. .
. . •
. . . .
. . .
. .
. •
.. .. . .•.
. . . .
. . •

I en joy working wi th people· • •
•
2. I am interested in farming • •
3 . I want to improve agriculture • • •
Good salary •
•
• •
•
• •
5. I en joy the work • •
6 . I was influenced by my high school
agriculture teacher •
• • •
•
7 . I want to teach boys •
8 . It is satisfying and interesting work
• • •
•
•
•
9 . Security •
10. It is a desirable profession •
11. I like outside wo rk •
• • • • •
•
1 2 . It is permanent work •
• •
a
knowledge
of
fanning
I
have
• • •
13 .
I plan to teach and also farm •
•
•
15 . Good working hours
16 . I feel I can do the job
•
•
17 . I t i s easy to get a j ob •
18 . It is promiaing wo rk
• • •
•
•
19 . Nature of the work • •
•
•
•
20 . Desirable people to work w1 th •
•
21 . I am intere·sted in boys • •
•
22. My family . influenced me •
•
23 . I think I like t he work •
•
•
l.

.

4.

.

11+ .

given.

. .
. .
.
.
. . .
.
.

.

. .
.
.
. . .

.
.

. . . .
. . .
. . .
. .
. . .
. .
. .
. .

.•

•

15

. 14
12

• •
• •
•
•

8

.
.
. . 6
• •
4
6
• .
. • 3
• •
3
. • 2
. • l
. . l
. • 1
. • l
.. .• l1
1
• •
. . 1
. • l
. . l
. • 1
• .
l

*There were 108 possible reasons, but only 80 were

TABLE III
REASONS GIVEN BY STUDENTS WHO HAVE N OT
DECIDED TO BECOME TEACHERS OF VOCATIONAL AGRICULTURE

Reasons given by students
l.
2.

3.

4.
5.

==Number of students
giving the reason·lf·

A"Pmy status • • • • • • • • • • • • • • •
I am not sure I can do the job • • • • •
Do not know if . I am suitable for job • •
Other fields of work are just as
intares ting • • • • • • • • • • • • • •
I do not understand enough about the job

given.

• • • • • 1
• • • • • 1
• • • • • 1
• • • • • 1
• • • • • 1

*There were 15 possible reasons, but only five were
TABLE IV

EXTENT TO WHICH STUDENTS ENROLLED IN
AGRICULTURAL EDUCATION FEEL THEY KNOW. AND UNDERSTAND
THE ABILITIES THAT ARE NECESSARY FOR SUCCESS IN TEACHING

Question a sked
Do you feel . that you
know and understand
the abilities that
are required for
success in teaching
vocational agricul
ture?

Number of students
who feel they know
and under stand the
abilities

19

Number of students
who feel they do
not know the abilities

22

It is evident that many students have decided upon
teaching vocational agriculture and are not able to explain
the reasons for their choice.

The. present situation does

not allow for the people in agricultural education to assist
students in deciding for or against teaching until after the
students have made the decision.
At the present time there is no recognized or system
atic attempt within or .without the department of agricul
tural education to locate , encourage, and assist s tudents
who show promise of becoming teachers into teaching.
Preparing for Teaching Vocational Agriculture
Prospective vocational agriculture teachers are re
quired to take seven courses in agricultural education.
The·s e courses can be completed in four quarters, conse
quently , some students may have completed t wo years and two
quarters of college before completing a course in . agricul
tural education.

Students who do not perform satisfactorily

. in the agri�ultural education courses are given failing or
low grades which indicate that the students should change to
some other field.

Such students are disappointed after

working three or three and one-half years only to reali ze
that he may not be �ble to become a teacher.

At the end of the Winter Quarter of 1951 , one student
who needed only the last course in agricultural education to
graduate as a vocational agriculture teacher was asked on
the �inal examination in the course the following question :
Justify the FFA , its purposes and activities as a
part of an agricultural education program.
The student's answer to this question follows:
The FFA is the salt that goes on the mules hay to
make him drink . People have been attracted by ritu
als, cults , and idols since pagan times . Children
are still susceptible to such Hokus Pokus , ( emotion
ally immature adults also) , and so it is used under
the guise of developing good this and good that and
good everything in boys.
It is quite evident that this student bas not accepted
the FFA as a part of the vocational agriculture program.
The FFA is recognized by Agricultural Educators as an impor_ tant means of developing high school boys for citizenship
and leadership .

For · some years to come , the FFA is likely

to remain an important part o f the program of vocational
agriculture .
Of course, many of the prospective teachers develop
the abilities needed for success in teaching , but other
prospective students a re ready to enroll or do enroll in the
final course in agricultural education before fully realiz
ing their strengths and weaknesses relative to becoming
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teacher s of vocational agriculture .
The teachers in the various agricultural education
courses do assi st prospective teachers to know, understand,
and correct some weaknesses, but . at the pre sent time, such
assistance is incidental to regular course work.

Other than

the regular course work there is no organized or sy stematic
approach for a s sisting prospective teachers to individually
know their strengths and weaknesses relative to becoming a
teacher of vocational agriculture.

2.

Objec tives of the Present Guidance Program
for Agricultural Education Students

There are no objectives of guidance for agricultural
education student s, as such, available in writing.

It i s not

to be assumed that because no objectives are available in
writing there are no objectives.

Certainly many a spects and

i'unction s of guidance are involved in attaining the ob jec
tive s of the total program of teacher education.
The members of the agricultural education staff do
give individual and group assistance to prospective teachers
on many types of problems as far a s available information
may provide and time allow.
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Each teacher also accumulates observati onal data
about students which is often passed on to other teachers.
It is assumed that students will develop the needed
abilities in the regular courses provided and in the agri
cultural education club.
Many services and functions of guidance are used ,
although the members of the agricultural education staff and
prospective teachers have not defined the objectives of
guidance for agricultural education students.

3.

Organization of t he Present Guidance

Activities for Agricultural Education Students
A.

Determining the Needs of Students
All students are given a series of placement tests at

the beginning of their first quarter at the University.
These tests include a ge neral aptitude test , an English test
and a Mathematics test .

The tests indicate achievement in

the particular subjects and furnish a basis for placing stu
dents in courses at various academic levels.

The results of

the tests may also be used in counseling students who have
encountered difficulty in making satisfactory grades in
various courses .
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Most of the guidance that students receive relative
to making a decision a bout teaching vocational agriculture
is provided by lower division advisors and teachers, other
students majoring in a griculture education, or undetermined
sources.
The department of agricultural education does have
check lists of the professional and teaching activities
which are considered a part of every teacher's duties and
also lists of duties which are primary duties of agricul
tural teachers.

However, very few requests for such infor

mation are made by lower division students.
It seems to be assumed that the teachers in the first
and second years of course work will assist students to
determine their needs.

Some of these teachers do assist

students to determine their needs relative to a particular
course, while other teachers may assume the content of the
course will meet all the needs the student may have.

In

such a fashion, some of the needs of some students may be
determined during the students ' first two years of college.
After the students are enrolled in agricultural edu
cation courses, the individual needs of students are ob
served by the teachers in the various courses ; when weak-
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nesses are noticed students are encouraged to correct such
weaknesses.

Often the weaknesses may be noticed but never

corrected because many other factors contributing to the
weaknesses are not determined.

In all the agricultural edu

cation courses students are encouraged to recognize and
clarify their individual weaknesses and strengths relative
to "what it takes to be a good teacher. "
The Agricultural Education Club which is an extra
curricular activity is a means whereby lower division stu
dents can become acquainted with the program of agricul
tural education.

Some of the purposes of the club are to

provide a means for students to become acquainted with each
other, and with the members of the staff, and to pr ovide an
opportunity for students to develop abilities of leadership.
Lower division students are eligible for membership in the
club and at the present several lower division students are
members.
B.

Objective s of Students in Agricultural Education
Since each student is not assisted to know and under

stand his individual needs, the students do not individually
state specific objectives.

All the students apparently

accept the general objective of learning "what it takes" to
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become a vocational agricultural teacher by taking the
required courses in agricultural education.

c.

Techniques for Helping Students Reach Objectives
The following excerpt from the 1950-51 University of

Tennessee Catalog describes the guidance services which are
now available at the University of Tennessee.

GUIDANCE
Once a student is admitted , the University accepts
certain responsibilities for his guidance and place
ment in order that he may secure the greatest bene
fit from his university work. An adequate guidance
program would include ( 1) Educational Guidance , ( 2 }
Vocational Guidance , ( 3) Mental and Physical Health ,
and { 4) Development through Extra-Class Activities.
Upon being admitted to the University each stu
dent is assigned by the Dean of Admissions to a
member of the faculty , who acts as his adviser. The
du�ies of the adviser are to assist the student in
selecting his subjects so that he may secure a well
rounded educati on , and to aid him in interpreting
the requirements and to oblige him to meet them in
their proper sequence. The responsibility for the
selection of courses rests , in the final analysis ,
upon the student , and it is not the province of the
adviser to refuse approval of a course which the
student is ent�tled to elect. Similarly , it is the
primary duty of the student to meet t he requirements
of his course in their proper order , so that he may
not , in his senior year , find himself ineligible for
graduation. At the opening of each quarter tra stu
dent is required to consult his adviser concerning
his choice of studies. He is urged to confer with
his adviser frequently during each quarter. The
student also bas the privilege of consultir.g the
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members of the Committee on Educational Guidance and
his Dean . The advisers for freshmen and sophmores
are members of the faculty of the College in which
the student is registered, and are selec ted because
of their fitness for the work . Advisers for juniors
and seniors a re · members of t he staff of the depart
ment in which the student is doing his major work.
Students may avail themselves of other guidance
facilities later in their c ollege work . The Guid
ance Center will help any s tudent with any individ
ual or personal problems . Students may come to the
Center themselvf s or they may be referred by me mbers
of the faculty .
Other services and techniques for guiding students
are as follows:
Informational services .

The various agric ultural

education courses and the Agricultural Education Club fur
nishes a means of d:Lseminating o c cupational information
about teaching .

The freshmen placement tests and the grades

students receive in all courses indicate some weaknesses of
students .

The various teachers do pass observational infor

mation about students to one another .

The students1 choice

of courses must be approved each quarter by an adviser .
All students are required to take a physical examina
tion annually.
Counseling .

Students must secure the approval of

1 The University of Tennessee Record , Announcement
1950-51 ( Knoxville : The University of Tenne ssee) , p . 55.
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their advisers on the courses taken each quarter.

The

advisers give students assistance on many types of decision
and problems relative to courses which students are required
to take.

Most students seem to believe that the only func

tion of the adviser is to approve or disapprove the courses
which the student takes.
Some types of group counseling relative to students'
problems is c arried out in all courses in agricultural edu
cation.
Placement and follow-up • ... The. University m�intains a
Personnel Bureau which assists all University graduates to
secure positions.

The Department of Agricultural Education

furnishes the Personnel Bureau with letters of recommendation
about each student who completes agricultural education.
This information about each student is kept in the Personnel
Bureau files for prospective employers to evaluate.

Only a

very few employers directly contact the Department of Agri
cultural Education for information about agricultural educa
tion graduates.
At the present time the Department of Agricultural
Education has no w ay of knowing for certain how many teachers
will be needed each year.

However, a card file on the places
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of employment of graduates is kept fairly up to date.

4.

Records Now Being Kept

A folder type file is kept in the Department of Agri
cultural Education for each student enrolled.

The ·file

contains a list of courses the student has completed and
grades made on the courses.

The folder may also contain

miscellaneous correspondence about the s tudent , such as
referral to the Student Counseling Center and results of
special counseling.

5.

Per sonnel Now Involved in Guidance

The four members of the Department of Agricultural
Education staff all share in teaching various courses.

The

duties and activities o'f the staff members are at present
such that there is no time for additional duties.
The administrative duties of _the he ads of th e depart
ments do not allow for using time to collect, interpret , and
disseminate occupational and individual information.

The

secretarial help incidental to gathering such informati on is
available .
The Student Counseling Center will assist any depart-
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ment within the University to further organize guidance
services.

Professional assistance for both students and

staff members is available from the Student Coun seling Center
upon request .

6.

Evaluation of the Present Program

Since there are no stated objectives of a guidance
program for agricultural education students, there are no
definite means of evaluating the guidance.
The guidance services now u sed are evaluated in the
outcomes of the total program of teacher education .

CHAPTER IV
A SUGGESTED FUNCTIONAL GUIDANCE PROGRAM
FOR AGRICULTURAL EDUCATION STUDENTS
AT THE UNIVERSITY OF TENNESSEE
1.

The Need for Guidance

in Agricultural Education
There is a need for guidance in assisting students in
agricultural education at the University of Tennessee to
decide upon teaching vocational agriculture as an o.ccupation .
Facts about the duties, responsibilities, chances for em
ployment, salarie s, style of living, and abilities that are
known about teaching vocational agriculture need to be made
available and interpreted to all students who might be
interested in choosing teaching vocational agriculture as an
occupation.

Students should have this information as a

basis for deciding upon teaching .

The info�nation should be

available to a student before the student makes the decision
to teach rather than af ter he has made the decision and has
spent two or two and one half years in college without
really understanding why he chose teaching and without
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understanding t he duties and ac tiviti es that are a p art of
teaching voc at ional agric ulture.

There i s a need for guidanc e in assisting students to

know their strengths a nd weaknesses relat ive to the abili ties
n�c essary for succ ess in teac hing.

Individual prospec tive

teac hers should be assisted t o appraise t hemselves so as to

know what weaknesses exist and what measures c an be initiated
to c orrec t t he weaknesses.

If students are unwil ling to

c orrec t weaknesses or t o develop abiliti es whic h are k nown

to be essent ial, then t he student should be redirect ed into

some other field that does not require t he ability.

Guidanc e must p rovide for assistanc e to prospec tive

teac hers. in rec ognizi ng and correc ting weaknesses and defi

c ienc ies.

Teachers who never develop abilities and at tit udes

c ould not be expec ted to exerc ise abili ties and atti tudes in
their job
2.

or t eaching.

Ob j ectives of t he Suggested Guidance Program

Ob j ectives of t he suggested guidanc e p rogram for

agric ul tural educ ation studen ts at the University of Tennes-

see are:

1.

To devel op t he student ' s ability to dec ide for o�
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against teaching vocational agriculture as an occupation.

( a ) To assist the student in securing a clear
idea of the necessity for acquiring adequate information
about the result of his choice.
( b ) To assist students in understanding and inter
preting the abilities and traits which are known to be neces
sary for success in teaching.
To develop the student's ability to determine · his

2.

strengths and weaknesses in relation to "what it takes " to
become a successful vocational agriculture teacher .
).

To develop the stu�ent ' s ability to correct weak

nesses and further strengths relative to developing the
needed abilities for success in teaching vocational agricul
ture by providing guidance when needed and to the extent
needed.
3.

Organization of the Suggested Guidance

Program for Agricultural Education Students
at the University of Tennessee

A.

Determining the Needs of Students

Why . The needs of students are the basis for the

guidance program.

The services and techniques are a means

of de termining ju s t what needs student s have relative to
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recognizing problems, clarifying problems, solving problem s ,
and making decision s in deciding upon and preparing for be
coming a teacher of vocational agriculture.
The guidance program should provide for unders tanding
so that the stude nt will indicate an intere s t and a willing
ne s s to want his needs de termined as a basis for his deci
s ive actions.
When to de termine needs.

Needs should be de termined

when s tudent s are confront ed with situation s which involve
areas of choice relative to deciding for or again s t teaching.
Thus de termining ne eds is a conti�uous proce s s.

Some needs

of s tudent s may be de t ermined while the student s are in high
school and other ne eds are not de te rmine d until the stude n t s
have enrolled in colle ge or teacher education.

In the fol

lowing section s, sugge s tions are made as to the time for
determining some of the ne eds of the s tudent s .
How t o det ermine ne eds.

The needs of s tudent s can

be de te rmined by as s i s t ing the student to know and under
s tand his pre sent s tatus or situation as compared to the
trait s and abilitie s that are known to be e s sential for
succe s s in teaching vocational agriculture.

At the pre sent

time the t rait s and t he abilit ie s needed by teacher s of
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vocational agriculture as listed in Chapter II can be con
sidered the "approachable ideal 11 for determining the needs
•

of students .
The techniques and devices of the counseling services,
the informational services , and the placement and follow-up
services provide ways a nd means for determining needs .
B.

Objectives of Students
Students should be assisted to clarify and formulate

specific objectives.

These individual objectives are de

rived from the needs of students.

The objectives should be

stated so that progress can be measured and known by both
students and teachers.

The objectives give purpose and

direction to the students' activities.
C.

Techniques and devices for determining the needs of stu

dents and for helping students to attain specific objectives
Before student s enter college .

lihile in high school

or prior to entering college, students may need occupational
information about te�ching.

Accurate and reliable informa

tion may serve to encourage and motivate some students who
have not considered teaching as an occupation.
The following info rmation may be needed by high
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school students or other students who have not entered col
lege:
1.

The importance of the vocational agriculture

teacher and hi s relation to society.
2.

The number of vocational agriculture teachers in

the state and the age groups of the teachers.

( Per cent of

teachers under 30 years of age, 31-40 year s, 41-50 years,
51-60 years.

3.

Over 61. )

The expected need fo r vocational ag riculture

teachers-- ( trends and number replaced each year ) .

4.

Duties and qualifications :
(a) Activities carried out .
( b ) Responsibilities.
( c ) Special abilities and skills •
( d ) Special social , physical and moral qualifica-

t ions.

5.

Nature and s tyle of living.

6.

Advancement opportunities.

7.

Rela ted occupa tions.

8.

Earnings.

9.

Hours of work.

10. Organizations affilated with the occupation.
11. Devices for individual a ppraisal.

( A statement
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that such devices are available. )

Sug gested ways of disseminating this information to

student s who have not entered college:
1.

Print material and d istribute to high school

2.

Visit high schools and interpret and explain the

3.

Distribute and interpret material a t vocational

4.

Request assistance from the district supervisors

vocational agriculture teachers and high sc hool princ ipals.
in.formation to students.

agricultural teachers• meetings.

of vocational agriculture in distributing and interpreting

the information to stud ents.

This information should be compiled and distributed

during the first half of the year so that students will have
an opportunity to think about the information and secure
add itional tacts and evidences about teaching vocational

agriculture if they may so desire.

During t he student's first zear of college.

Students

who have entered college and have not decided upon an occu
pation may need the information previously mentioned ; and

also students who are considering choosing teaching vocational

agriculture as an occupation may need the information and
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additional information .

Ways of disseminating information to s tudents who have
entered college :
1.

Assign students who have decided upon teaching

vocational agriculture to advisers within the Department of
Agricultural Education.
2.

During freshman week assemblies, announce that

students who might be interested in teaching might vislt the
Department of Agricultural Education and secure informa tion.

3.

The Depar tment of Agricultural Education should

plan and organize an orientation or exploration course.
This orientation course should, preferably, grow out of a
University wide orientation program.

Since a University

wide program is not conducted, the Depar tment of Agricultural Education can plan to conduct an orientati on course
of, at least, three one hour periods during the Winter Quar
ter and the Spring Quarters.

S tudents can be notified about

the course by posters, �rinted notices, and announcemen ts a t
student a ssemblies, a t the Agricultural Club, and a t the
Agricultural Education Club.

It must be emphasized that the

purpose of the orientation course is to a ssist students to
gather and understand f acts and evidences about teaching
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vocational agriculture.

The orientation course must be free

of bias, partiality and pressure.

The guidance specialist

should assist in planning the course.
Suggested activities for the orientation course :
1.

Disc.uss the previously listed occupational infer-

2.

Discuss other occupations.

3.

Visit a high school vocational agriculture de�

mation .

partment.

4.

Have resource person come in and answer questions.

5.

General discussion by group.

( Guidance Specialist, Personnel officials, etc . )

6.

Show motion pictures about the

11

job of the Vo-Ag

Teacher. "

7. Mention and briefly discuss guidance devices that
might be used for determining needs.
8.

Encourage students to secure information about

other occupations.

9.

Take the names of students who express a desire

for further appraisal of themselves.
10. Have students fill in the cumulative record forms.
Discuss use of this information.
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11.

Encourage students to discuss conc·erns or prob

12.

By ei ther individual or group counseling, sug

lems with teachers i n all departments o f the University .

gest that students plan for acquiring more information about
themselves as may be provi ded i n the fo l lowing secti ons.
During the student ' s sec o nd year of college.

The

ori entation provided should have motivated the students to
express a desire tor f urther information about themselves.

Some students may have already decided to teach but desire

to know more about their individual strengths and weaknesses.

Other students may desire more evidence about themselves i n
order to make a decision.

In ei ther case, the time and

effort required for counseling students may later result i n

a savings o f both the students • and teachers• time and
ef fort.

Some of the ways and means of a s s i sting students to

appraise themselves in relati on to the trai ts and abili ti es
needed for succ ess in teachi ng are as fol lows:

Traits and abiliti� s
Es timated and Iden-

.��tl•� . _ .,
l.
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How Estimated and Meaning 0£ E s ti

mation

Inte�es t and
· Strong Vocational Interest Test
enthusiasm toward · · Thi s test indicates in general . the
teaching voca- · occupational field in whi ch an i ndi
tional agricul- vidual is mos t likely to f ind s atis facture
tion . The results are us eful f or stu
dents who want c onfirmation of their
vocational choice as well as those who ·
are entirely undec ided about an occupa
tional choic e.
Kuder Preference Record - · · ·
I ndicates the fundamental areas ot
· vocational and educati onal interest.

2.

Traits ot initiative· and ·
resourcefulnes s

Cumulative Record - Part time wo rk in ·
college �d prior to entering college.
Previous record of s chool and
farming· activities as related to oppor
. tunit1es .

3 . Spe cial· abi li_.

Individual Interview
ties and ski lls Cumulative Record
Previous experiences · and ac tiv1 in FFA, , SFP,
tann1ng , teach- ties · in relation to opp ortunities. In
i ng, and c ivi c · dio ate s s p eci al te chnical lmowledges
and s ocial abili-and skills.
ties

4.

Mechanic al
aptitude

Bennett Mechanical C omprehension Te s t
Thi s measu�es the ability to
unders tand the r elati o ns hip or p hysical
forces · and· mechanl cal elements in
practical s ituations . I ndi cates a
p erson' s mechanical ability.
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I n addition to the prev ious information the objective

data which is gathered for each student who enters the Uni
vers ity should be of some help in guiding s ome s tudents .

The freshman p lacement tes ts were used to place s tudents in
courses requiring varying degrees of academic competence.

Some or the more general abilities that are needed by voca
tional teachers may be related to the s e objective measure

ments .

This information is recorded on the permanent cumu

lative record of all s tudents .

I t a s tudent has decided

upon a m�jor when he enroll s i n the Univers ity, the p ermanent
cumulative record should be s ent to the student' s major

department within the Univer sity.

It the s tudent has not

decided, the record should b e s ent to the s tudent ' s major

department when the s tudent decides upon a major.

The freshman placement information is as follows :
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Traits and Abilities
Estimated
1.

Ability to
manipulate and
manage abstract
symbols .

2.

Indication of
intellectual
acuity as condi
tioned by innate
capacity and
past academic
achievement.

How Estimated and Use of Estimation
American Council on Education Psycho
logical Examination
This test is designed to furnish
an· objective measure that will permit a
counselor to distinguish between a
student's mental ability and his high
school preparation and his "classroom
industry. " The test will indicate what
a person c an do but not what he will
do .

--- --- ------- .---- ---

1.

Academic
achievement in
Mathematics

Cooperative General M'athematics Test
· The test results are useful in
counseling college freshmen as they
afford a partial basis for determining
the appropriate level of course work
in mathematics to be attempted .

1.

Academic
achievement in
English

2.

Abilities pos
sessed in grammar,
vocabulary, and
spelling

Cooperative English Test
The test results should be of
service in determining the individual
need for remedial work in English.

At this point, the students are in their sophomore
year of college .

The previously discussed information may

help students to decide for or against teaching.

In making

the decision, each student should be individually inter
viewed by some member of the agricultural education staff .

The interview would be tor the purpos e ot as s i sting t he
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student t o clarity his s tatus relative to the previous ly

di scus s ed informat ion.

It t he agri cu;tural education s t aff

members s ho uld encounter diffi culty in as si s t i ng some s t u
dents to clari fy and a pprai s e t heir situati ons , then the

as sistance of t he guidance s peciali st s hould be reque sted.

It i s propo sed t hat the interview occur before - s tudents are

enrolled i n t he fi rs t agri cultural educati on co urs e so t hat

t he students wi ll have some underst anding of t hemselves and

what t hey propose to do .

A privat e dis cussio n ot the afore-menti oned informa

tion and any ot her revelant i nformat ion should enable t he

student to decide for or against t eachi ng and s hould i ndi

c ate t he areas of strengt hs and weaknes ses pos ses sed by t he
s tudent relative t o profes sional and t echnical act ivities

needed by teachers .

The areas ot weakne ss s hould be agreed

upon and means ot correcti on as certained.

The student

s hould be encoUl'aged t o feel free t o di s cus s problems at any

t ime wi t h teachers i n all department s .

The interv iew s ho uld be recorded i n t he s pace p ro

vided i n t he student ' s cumulative record.

After s t udents are enrolled i n agri cultural educ ati o n.
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Much of the previously li s ted in.formation may be of value in
either individual or group counseling of students during the
period of preparation for teaching.
Some additional ways and means· of determining needs
and of helping students attain specific objectives are as
follows:

Traits and abilities
Estimated or Identi
fied

How Estimated or Identified

1.

Ability to
accept responsi
bility

Cumulative Record - Marital status,
previous work experience, sources of
financial assistance for college
expens�s, class participation.

2.

Ability to plan
and organize
work, activities

Cumulative Record - Record of past
activities, extra-curricular activities
at University, class participation.

3.

Ability in
hwnan relations,
group leadership

4.

Cumulative Record - Previous social
activities, use of leisure time, class
participation activities in University
social and civic affairs, ratings by .
fellow students.

Traits of crea
tiveness and
originality

Cumulative Record - Hobbies, use of
leisure time, class participation.

5.

Traits of
character

Cumulative Record - Frequency of church
attendance, memqership in organizations.

6.

Specific techni- Achievement Tests
cal knowledge and Cumulative Record
skills needed by Individual Counseling
vocational agricul- ·
tural teachers

7.

Identification
and causes of
frustrations

Observation
Individual Counseling
Mooney Problem Check List

While students are in the third course in agricul
tural education another interview should be planned for each
student with some member of the agricultural education staff.
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The interview is proposed for the purpose of assisting the
student ·to clarify "where he is now, " "where he has been, "
and "what he hopes to do ff further in preparing for becoming
a teacher of vocational agriculture .

If at thi s point, the

student is obviously a "mis fit" and the student cannot be
as sisted by the agricultural education staff or the guidan ce
specialist, to decide that he is a 8mis fit ·� then the only
alternative i s to give the s tudent a failing grade which
should furnish the student with ob jective evidence for
choo sing another occupation.
Guidance, properly functioning, must further as sist
in the placement and the follow-up of student s .
At the beginning of the · quarter in which student s
expect to · graduate and become certified teachers, the De
partment of Agricultural Education should send the names of
the s tudents and where the students prefer to locate to the
st�te s upervisor of . vocational agriculture, the district
s upervisor of vocational agriculture, and the Personnel
Bureau of the University.

In addition to the names and

preferences of location, these agencies should be infonned
that prospective employers can obtain other information
about the students from the Department of Agricultural Edu-

cat ion and the Personne l Bureau.
A letter

or introduc ti on or rec ommendation should be

written tor e ac h student when the student finishes student
teaching.

The letter should describe or explain the degree

that the student may possess the six broad abilitie s which
are stated on page twenty.

A copy of the letter should be

available at all times from the Department of Agricultural

Education as well as from the Personnel Bureau of the Uni
versity.

The guidance program must provide some system ot

follow-up of graduates.

The follow-up will also serve as a

means of collect ing evidences for evaluating the guidanc e
rendered.

During the fall quarter of each year t he following

survey should be sent to the students who graduated the p re
ceding ye ar :
1.

2.

sc hool

Name

Address

3 . Are you tea�hing?

4.
5.

6.

I� _so .give name or

A�-�� s s ot school

If not t eaching, position now held

Do you plan on doi ng .further college work?
It so, in what field?
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7 . Which courses that you completed · in agricultural

education have been of most help to you?

8.

What courses that you completed in agricultural

.education have been of least value to you ?

9 . What technical courses . that you completed have

been of most help to you?
value?

-------------------

10 .

Which technical courses have been of least

11 .

What extra-curricular activities in which you

--------

participated w�ile in college have been of value to you?
12 .

What changes in the agricultural curriculum

----

would you suggest for the benefit of future students?

13.

What changes in the agricultural education

courses would you suggest for the benefit of future students?

---------

14 .

Other comments about agricultural education

15 .

Will you please keep the agricultural education

which you may care to give:

-----------------

department informed of any change of position that you may
make?
The names, addresses and positions held by graduates
and former s tudents may be continued to be kept on 3 by

5
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cards .

Every five years a survey of all living graduates of

agricultural education should be made .

4.

Records to be Kept in the
Suggested Guidance Program

The records that have been suggested are as follows:
1.

The placement cumulative record which is a manila

envelope type jacket .
2.

The agricultural education cumulative record

forms which could be printed oh the four sides of a manila
folder or could be printed on an
and stapled together .

8½

inch by 11 . inch paper

These four forms include :

(a)

Personal and family record

(b )

Educational record

( c) Vocational record
( d) C itizenship record
( e ) Military record
( f) Counseling record

3.

The letter of recommendation for each student .

4.

The follow-up and evaluative survey of each

5.

Miscellaneous correspondence pertaining to each

student .

student.
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6 . The names, addresses, and positions held b y grad-

uates and former students.

7 . Form G-6 which is completed tor all graduate

students.

The records sho uld be kep t in the Department of Agri

cultural Education.

All ot the records can be kept in a

folding type manila jacket.

T he names, addres ses, degrees

completed, and positions ot graduates and former students

should be rec orded o n 3 by S cards and filed in a card index
box.

The manila folders sho uld be filed alphabeti cally

under the following four classificat ions:
1.

Undergraduate students

3.

S tudents wo rking toward M . S . degrees

2.

4.

B . S . degree graduates

Students who have completed M .
$.

s . degrees

Personnel Needed in the

Suggested Guidance Program

The head o f the Department of Agricultural Education

should be t he adminis trative head of the g uidance program.

The agricultural education start should select one person

from the s taff to sp end one-third to one-half of his time
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getting the program s tarted.

All the members of the agricultural education s tart

s hould unders tand and participate in t he activi ti es .

T he

person made res ponsi ble for the activi ties should ask all

the s tart members to parti cipate in the activi ti es as far as
time may allow.

The s ervices ot the Univer si ty Board of Guidance

s hould be avai lable at all times for ass is tance when needed.

T he s ecre tarial work incidental to the program can be

handled by the pres ent s ecretaries employed in the agricul

tural educati on offi ce.

Since duties of t he pres ent s taff members occupy more

than their total work hours , the head o f the Department o f

Agri cultural Educati on s hould plan to obtain the s ervices ot
a pe rson with s ome knowledge of gui dance to help administer
the program.

Of cours e the pers on s hould preferab ly be a

full time s taff member or at least a graduate assistant on
the agricultural educati on s tart.

6 . Evaluation or t he Total Program of Gui dance
A committee for evaluating the gui dance program s hould

be formed.
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The committee should be composed of the follow

ing:
1.

All the member s of the agricultural education

2.

A guidance specialist from the counseling center.

3.

The Dean of the College of Education.

staff.

4.

Two staff members from other departments in the

5.

One agricultural education studen t enrolled in

college of agriculture.
one of the junior courses.

6.

One ag ricultural education student who has com

pleted student teaching.
Thi s committee should meet before the guidance pro
gram is started and once each quarter thereafter.

At the

first meeting, the staff member respon sible for the pregram
should e�plain the need for guidance and the ob jectives of
the proposed program.

The program should be discussed and

all suggestion s and recommendations should be recorded.
At all other subsequent meetings of the committee,
the per son responsible for the guidance services should
pre sent evidences which may or may not indicate progres s
toward the stated ob jectives.
changed a s the need may change.

The objectives should be
All recommendation s and
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suggestions. by members of the committee should be considered
and if deemed feasible by the committee, the program should
be revised and modified according to the recommendations of
the group .

F1URTHER CHANGES NEEDED
The s ugge sted guidanc e program is not considered to
be the absolute and £inal product of guidanc e .

It i s only

considered to be the most practical program that can be pro
vided at the pre sent time .
The proc e s s of guidanc e is dynamic .
ne eded and new problems will arise.

Change s will be

The guidanp e program

should be continuously amended and changed in ac cordance
with the need for guidanc e in agricultural education .
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A P P E N D IX
R E C O R D

F O R M S

P�RSONAL AND FAMILY REC ORD

1.
2.

3.

------Last
Middle
Home address: -------Street and No .

Date Completed

Name:

County
Campus address:

First
Post office

Section of state

--------Street and number

State

Home telephone

Post o.f.fice

4.

Campus telephone
Student box number
Date of birth: _______
Month
day
year
Birthplace location : Farm ( ) Village ( ) City ( )

6.

Present marital s tatus:

7.

Number of children:

8.

Number of

9.

Birthplace of father:

5.

Single ( )

Married ( )

--- Ages-------------brothers: ---Number o.f sisters : ---Farm ( )

Village ( )

City ( )

10.

Occupation o.f father when you were living wi th parents:

11 .

Birthplace of mother:

Farm ( )

12.

Occupation of mother :

Housewi.fe ( )

13.

Height:

14.

ft.

in .

Village ( )

City { )

other
Weight: ____pounds

-------------------

Have noticeable physical handicap:
If so, explain:

Yes ( )

No ( )

15 .

Condition of health for past two years: _______

16.

Property owner ?

17 .

Church membership: _____C hurch preference: _____
Frequency of church attendance: ___________

Yes ( )

No ( )

Where ?________

86
18.

Are you helping to defray your expenses in college by
working part time? Yes ( ) No ( )
Kind of work you are doing: ______
Hours worked per week:

------

19.

What per cent of your total college expenses do you pay
for from part time work?

20 .

·mio furnis hes financial responsibility for your college
training?

21 .

Have you been awarded scholars hip for your college
education?_____If so to what financial extent?

22.

Are jou borrowing money to finance your college educa
tion?

-------

-----------

----------

EDUCATIONAL REC ORD
1.

High school attended: _________ ________
Post office
Name

2.

Stat e
years
Curriculum completed in high school:
Date graduated:

3.

Numb�r· of years of Vo-ag completed:

4 ..
5.

----------

------

------

Names of �o-ag instruc t ions: ______________
Name all of them by years
If a farmer Vo-ag student, state nature and scope of
superivsed farming program:

-------------

6 . Number of years participated in the FFA: _____,___
7.

If a former FFA member, give offices held: _______

8.

If a former FFA member , give highest degree attained:

9 . Participated in what Vo-ag FFA contests: --------

4 -H

member: _____________

10.

Number of years a

11.

Types of

12.

Participated in what extra-class activities ( do not
include FFA) while in high school: ____,

13.

Sta te honors or distinctions received as a high school
,
student:

___________,
4-H

projects completed: ___________

----'

------'

-------

______ ,

,
-----Institution
________
,
Degree

College or University work:

--------'
Date attended

state

Date
*If attended school other than U. T. , Procure trans
cript for Department of Agricultural Education.
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15 .

Academic honors and awards or other special recognition
received during under-graduate work: _________

16 .

Extra-curricular activities while in other in stitutions :

VOCATIONAL REC ORD
1.

Work experience in farming:

__________

b.

size of farm

-----------nature of work

d.

a. ______________
type of farming
c.______________
capacity of farm
e.
age range at time

2.

Number of years lived on farm to date : __________

3.

Phases of farming in which most competent: _______

4.

_________, ________,

Work experience in the field of agriculture other than
name and address
Nature
farming:
of employer
of work
Dates of employment
From:

5.

Work experience in areas other than agriculture: ( Full
time or part ti me, as carrying newspapers or . etc . )
Dates of employment Name and address Nature of work
of employers

6.

Have you ever been discharged from employment :
No( ) If so, give details:

7.

List names and addresses of people who are familiar with
your farm experience
Mailing address
Name

Yes ( )

--------·-----

C ITIZENSHIP REC ORD

________, ________,

1.

Name your pr eferred leisure activities: ________,

2.

State in full your reason or reasons for choosing the
agricultural education curriculum ( to prepare your
self to become a teacher of vocational agriculture ) .

3.

Name and address of clubs, societies, organizations
(Professional, religious, and social ) of which you
are or were a member giving dates of membership and
offices held:
Dates
Offices
Address
Name

4.

Can you do the following with confidence
average degree of proficiency:
( ) Sing
( ) Coach debates C
)
Lead
singing
( ) Coach public
(
speaking
(
( ) Square dance
)
Play
musical
instrlDllent
(
C
kind
(
( ) Direct games
( ) Act, dra( ) Judge livestock
matics
( } Judge :farm
(
mechanics
( ) Draw or sketch
( ) Coach athletes

and at least
) Type ( type-

)

)
)
)

writer )
Speak in public
Use, i'.lamer.a
Write newspaper
articles
Conduct group
meetings using
parlimentary
procedure

MILITARY RECORD
1.

Served in the Armed Forces of the United States:
NO ( )

2.

Date of entry_:______
Branch of service:
Date of Discharge: __________________

3.

Yes ( )

------

Promotions :

( Give rank at time of discharge)

------

4.

Citations, medals, other honors received : ________

5.

Honorably discharged:

6.

Have a service connected disability? Ye s ( ) No ( )
If so, explain nature and degree ,of disability: ___

Yes ( )

No ( )

If not, explain :

7 . State extent of travel in and outside of the United
Sta tes while in service:

8.

----------------

-------------------

Present draft status

C OUNSELING RECORD
1.

Special tests administered and scores:

2.

Record of interview held prior to entrance into agricultural education: a. Date________ b. Concerns expressed by student

--------------c . Concerns of student cla�ified----------d. Nature of conversation between interviewer and
student------------------------Signature . of Interviewer

3.

Record of interview held after student has completed two
quarters of agricultural education: a. Date
b. Concerns expressed by student: _

------------c. Concerns of student clarified: ---------d. Nature of conversation between interviewer and
student: -----------------------Signature of Interviewer

